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Abstract 


Translanguaging is a recent approach that aims to support language acquisition for our 
multilingual learners. Liao (2018) explained “The concept of translanguaging promotes a 
deconstruction of the language hierarchy in the context of teaching English to translanguaging 
users.” (p 21). The urgency to learn more about how to teach our multilingual learners how to 
expand their knowledge by valuing what they know instead of what they should know is one of 
the most important needs nowadays. Therefore, there is a need to equip teachers in implementing 
these strategies to ensure our culturally and linguistically diverse students utilize all their 
language resources. In writing classes, students will experience how to utilize all the language 
structures to be able to convey meaning and be proficient in their L2. This workshop will explore 
several strategies on how to implement translanguaging as well as information to understand the 
basic elements of translanguaging. The participants will engage in an interactive experience 
where they will learn how translanguaging should be implemented in their classrooms, and how 
to maximize their understanding of the differences between translanguaging and code-switching. 
The participants will be able to utilize some of the strategies in their lesson to start serving 


culturally and linguistically diverse learners. 
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Chapter One: Introduction 


As we transition into a globalized world, the importance of increasing cultural awareness 
goes beyond respecting cultural beliefs or traditions. It is also pertinent to understand how 
culture interacts with language acquisition. Besides, this cultural influence shapes the way 
multilingual students learn language skills. Our society, in some cases, has openly accepted 
diversity in all levels and education urges to join this movement. It is common to have teachers 
encourage students to use their L1 to convey meaning or understand certain concepts in speaking 
contexts, but we need to learn how to use that cultural repertoire to engage our students in 
complex writing tasks. Translanguaging has been getting attention from different researchers as 
they learn how language could be transferable. Conversely, research and analysis of deeper 
impact interferes with the actual repercussions of translanguaging in accessing complex writing 
tasks. 

Translanguaging is a field that has not been explored entirely and recent research 
presented how this strategy supports the students’ ability to transmit their ideas or message easier 
when writing academic essays. Caldas (2019) mentioned “analysis and critique of monolingual 
approaches to bilingualism within teacher education programs and professional development are 
scarce in the literature”(p. 2). Therefore, the relevance of this research would lay in creating 
awareness in the educational system to promote more opportunities for our students to expand 
the usage of their native or L1 in different contexts, as well as analyzing deeper and more recent 


options to incorporate translanguaging strategies to ELD and Language Arts classes. 


Translanguaging should serve as a tool or strategy to foster awareness on how to use this 
metalinguistic strategy in our students. In addition, this separation between languages and social 
Justice creates a gap in our students. Bussert-Webb et al. (2018) explored how the schools do not 
utilize translanguaging to make their students” culture and repertoire valid in class. Students use 
translanguaging in several contexts daily, but they are not aware that it is a natural ability they 
have to communicate with others. Therefore, we need to help our teacher to learn how to provide 
the most effective support for our multilingual students. 

As part of my journey, I want to dive deeper into using translanguaging strategies in 
writing classes to help students bridge the gap between what they already know and what they 
need to know. Many schools and students are not properly supported and have been discouraged 
to use their first language to convey meaning or understand the content. Moreover, I will work 
on navigating how translanguaging strategies could benefit multilingual learners to convey 
meaning in writing classes. As part of this research project, we will discuss the impact of 


previous studies as well as strategies and limitations of the translanguaging approach. 


This project will help me build capacity to serve our multilingual learners to grow and 
reach grade level content in their classes. Moreover, this project will give me a better 
understanding of how to conduct an investigation to identify opportunities in the communities I 
serve now and in the future. Serving a community that has a large language need and validation 
needs to have school leaders that advocate and defend our communities. As we analyze data and 
studies on translanguaging and language transference, we noticed that several teaching programs 


lack appropriate preparation for new teachers. 


Therefore, the need to help teachers engage in a learning journey to analyze and learn 


about the usage of translanguaging strategies will help change the perception of those teachers. 


As part of the project, teachers will participate in workshops to understand how the intersections 
of language and power (Seltzer, 2022) influence the systematic oppression of minority groups. 
The need to use a more critical translanguaging approach in our classes and teacher preparation 
courses (Seltzer, 2022) would help as a way to serve our multilingual students in a more effective 
way. As part of this systematic inequity, I have been mostly discouraged to use my first language 
as I was learning English in my home country. The ultimate goal is to help our students to feel 
empowered and validated when using their L1 in class or request to use it to access the content in 


all their classes. 


My undergraduate degree is in teaching English and in my teaching preparation I was 
never introduced to any strategy that could promote this metalinguistic strategy. Most of the 
time, I was discouraged from using Spanish in class when I was not able to fully understand a 
term or concept. Therefore, after analyzing several studies and articles, the need to build capacity 
in teachers to implement translanguaging strategies in their writing tasks will open a new world 
of opportunities for students and teachers. In several instances, we have only seen that language 
arts teachers are “responsible” for teaching students to write properly, but every content has a 
role to play in this matter. We need to foster a culture of respect and equity in our schools, and 


this will not start until every teacher assumes their role in teaching multilingual learners. 


As I believe that building capacity in teachers of multilingual learners is one of the most 
important aspects for me. I would like to create a one-hour long workshop where teachers can 
experience how to utilize translanguaging strategies in writing classes to support the learning 
process of multilingual learners. The workshop will be delivered to middle school teachers in a 


school with 56% of its population being multilingual learners. It will include an overview of 


what translanguaging and how it could be used in the classroom as a tool for our students to 


convey meaning. 


Chapter 2: Literature Review 


Language is not rigid, it is a complex combination of ideas that later are combined to 
create a message or to communicate with others. In a society that changes rapidly and has to 
adjust to drastic and deep adjustments, education has to participate actively to make the 
necessary revisions to align their goals to what our society is requesting our students to 
accomplish. Our school system is now acknowledging that there are several groups and cultures 
that need to be valued and included in their goals or plans. Therefore, learning how to 
incorporate translanguaging strategies in our writing classes is relevant to adjust our instruction 
to value and honor the cultural differences we have in our schools as well as closing the 
opportunity gap for our multilingual learners. 

In the transition into a globalized world, the importance of increasing cultural awareness 
goes beyond respecting cultural beliefs or traditions. It is also pertinent to understand how 
culture interacts with language acquisition. Besides, this cultural influence shapes the way 
multilingual students learn language skills. Our society has openly accepted diversity in all levels 
and education urges to join this movement. It is common to have teachers encourage students to 
use their L1 to convey meaning or understand certain concepts in speaking contexts, but we need 
to learn how to use that cultural repertoire (Lubliner & Grisham, 2017) to engage our students in 
complex writing tasks. Translanguaging has been getting attention from different researchers as 


they learn how language could be transferable (Ossa & Proctor, 2021; Zhang-Wu, 2022; Liao, 


2018). Conversely, research and analysis of deeper impact interferes with the actual 
repercussions of translanguaging in accessing complex writing tasks. 

When we argue about the opportunity gap, we are talking about social justice. Lee (2016) 
mentioned “a translingual orientation would appear to align with the principles of linguistic 
social justice” (p. 174). Our school systems have to serve as an active propeller of equity and 
social justice. Translanguaging strategies serve as means to ensure our students are able to 
interact with their new language skills. This idea of decentralization of language brings different 
negotiation strategies where the student and the instructor have to determine what are the next 
steps for each student. Individualizing evaluative criteria gives the students the right to decide 
which areas make the most sense for them to be working on (Dovchin, 2021; Herrera & España, 
2022; Lee, 2016; Song & Olazabal-Arias, 2022). Translanguaging should serve as a tool or 
strategy to foster awareness on how to use this metalinguistic strategy in our students. In 
addition, this separation between languages and social justice creates a gap in our students. 
Bussert-Webb et al. (2018) explored how the schools do not utilize translanguaging to make their 
students’ culture and repertoire valid in class. Students use translanguaging in several contexts 
daily, but they are not aware that it is a natural ability they have to communicate with others. 

Translanguaging is a field that has not been explored entirely, leaving a gap in the 
literature pertaining specifically to analyzing the impact of different strategies and the 
implementation of those strategies consistently. Once teachers are prepared to implement 
translanguaging strategies and more studies are conducted, there will be more clarity to fully 
understand this topic. After a systematic review of the literature, this study aims to discuss the 
following topics: What is translanguaging?, the impact of translanguaging and strategies in 


writing activities, multilingualism as an asset, and a final discussion about the limitations of 


using translanguaging in writing classes as well as pointing out gaps in the literature and 


opportunities to expand the research moving forward. 


What is Translanguaging? 

As mentioned previously, the term translanguaging has been used in academic research 
recently. Most of the studies carried out have been focused on other strategies that support the 
learning process of second language learners, for example, code-switching (Sayer, 2013), 
code-meshing, and code-mixing. These terms mostly explain how students could switch from 
language to language in certain contexts to convey meaning or respond to the needs of the 
situation. 

Translanguaging is a deeper concept that tries to explain how students utilize all their 
linguistic repertoire to create meaning or make writing or communication more reliable. (Chang 
& Chou, 2022; Fang et al, 2022, Machado & Gonzales, 2022; Menken & Sanchez, 2019; 
Salmeron & Kamphaus, 2021; Steward & Hansen-Thomas, 2016). Therefore, there is a need to 
engage in strategies that support how students take advantage of all their repertoire to create their 


writing tasks. 


Impact of Translanguaging and Strategies in Writing Activities 
Recent research presented how this strategy supports the students’ ability to transmit their 
ideas or message easier when writing academic essays. Prilutskaya and Knoph (2020) analyzed 
the results on how the students used their linguistic background in this specific scenario to access 
the task and show mastery in their L2 skills. The study included 200 first-year upper secondary 


students ranging ages 15-16 (Prilutskaya & Knoph, 2020) who were purposely placed in three 


different focus groups and it aimed to analyze the way students “utilize their linguistic resources 
at the drafting and final stages of text production under three different writing conditions” 
(Prilutskaya & Knoph, 2020, p. 3). The students were given an assessment and were divided in 3 
scenarios. One group was asked to write an essay in English only: they should write the 
brainstorm, draft and final product without using the L1. The second group of students were 
asked to brainstorm and write their drafts in Norwegian, then they could translate their ideas into 
English to write their final product. The last group was asked to use any language they were 
comfortable with to write their brainstorm and draft, then write their essays in English. Although 
several students did not perceive using their LI as important to communicate their ideas, this 
study shows the impact of translanguaging to close the learning gap of certain students. 
Moreover, the research showed that “English-only and translation groups indicate that the 
participants employed English to a large degree not only in the English-only condition, but also 
when writing their drafts in Norwegian” (Prilutskaya & Knoph, 2020, p. 7). This data explains 
how some students found it easier to think in English when they were writing their essays. Even 
though the majority of the students were not thinking in English, there were a large number of 
students who felt comfortable thinking in their L1. This is relevant because it could mean that 
those students might be showing lower English skills or abilities in class. Kano (2012) presented 
how lower proficiency students use “translanguaging as a pedagogical tool mediates the process 
of bilingual Japanese students” writing in their weaker language (English) via thinking in their 
stronger language (Japanese).” (p. 169). When language learners interact with their LI and L2 or 
L3, they learn how to use all their background knowledge to share their message or communicate 


their ideas. When students find those connections where their knowledge weaves with their L2 or 


L3 brings confidence and trust in the process. Incorporating translanguaging strategies in writing 
will foster students” ability to communicate their ideas in their L2. 

Furthermore, Prilutskaya and Knoph (2020) concluded that the translanguaging group as 
well as the translation group used their linguistic resources in L1 “for organizing ideas and 
structuring information” (Prilutskaya & Knoph, 2020, p. 13) as well generating ideas. The study 
also concluded that most of the students thought that using their L2 “was faster and easier to 
stick to one language in the draft and in the final product” (Prilutskaya & Knoph, 2020, p. 7). 
Translanguaging was a source to communicate and create confidence in the student's capacity to 
write the essay when they were allowed to use the language of their choice. As analyzed, one of 
the most important focuses of education is to close the opportunity gap and to provide tools and 
strategies to our multilingual learners to successfully share their ideas or communicate their 
thoughts when writing an essay (Kavak & Kirkgóz, 2022). 

Besides using translanguaging to share their ideas, Adamson and Coulson (2015) 
examined only the students' first year and the translanguaging strategies seem not to be used 
consistently in the other classes they take. The study mentioned “Starting from the second year, 
content lectures for economics, politics, and regional development themes are regularly delivered 
in English or a hybrid of English and some Japanese.” (Adamson & Coulson, 2015, pg. 24.). One 
of the key components of successful teaching to English learners is consistency. Furthermore, 
students with higher proficiency level of English might not comprehend the deeper impact of 
using their L1 to convey meaning and contrast perspectives. The emotional load in being 
successful for Japanese students is higher than in other cultures (Choi et al, 2018, Bui & Tai, 
2022). Adamson and Coulson (2015) conducted research that explained how several students 


used L1 references to convey understanding or clarify the content. The authors argued “LI 
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content was linguistically more accessible , and, for the latter, since LI sources were useful to 
contrast with L2 perspectives.” (Adamson & Clouson, 2015, pg. 35). When the students are able 
to access the content in their L1 and apply it in their work in their L2, they are able to deeply 
understand and internalize the content. Moreover, the study explained how this transference of 
skills or knowledge fosters a sense of safety in the students performing lower in English. These 
important findings could be studied deeper to analyze how translanguaging could be used in 
newcomer centers when the learners have strong L1 foundations. The important data released by 
this research supports the need to implement translanguaging strategies in earlier stages of the 
learning process of English learners. 

Similar to Adamson and Coulson (2015) results on how students use translanguaging to 
convey understanding of content, Stewart and Hansen (2016) conducted a study to analyze how 
transnational students interact with both of their languages and their cultures. Stewart and 
Hansen (2016) conducted a research study divided in two phases. Based on their literature 
analysis, multilingual students would engage better in classroom activities when they are 
relevant or important for them. Therefore, the first phase was collecting data about the students’ 
background to use in phase two. The researchers planned five 45-minute lessons where the 
students were going to read whole-class, read independently, journal writing, class discussion 
and a culminating poetry project (Stewart & Hansen, 2016). After reading a book in English with 
examples of translanguaging in Spanish, the focus students would read the same book in Spanish 
individually or with a partner. Also, they read a poem independently to build background 
knowledge. The students wrote a poem in English with interjections in their language, then 


translated it into Spanish. The research showed that the translanguaging strategies helped the 
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student express her identity and culture. It also boosted the student's confidence to help others to 


translate their poems to Spanish. 


Multilingualism as an Asset 

Multilingualism is a key advantage in many school systems, this is due to the fact that 
there are more students from different backgrounds and languages. Historically, there have been 
students that speak other languages as not proficient or capable of reaching grade level. 
Therefore, there is a clear urgency to build capacity in teachers and school administrators to 
know how to support these kinds of learners and validate their other languages as an asset that 
enriches our society. 

One of the most difficult barriers in teaching translanguaging is to properly prepare 
teachers in this area to understand the impact of translanguaging for multilingual learners. The 
need to create awareness in teachers of multilingual learners has been a challenge in the field. 
Machado and Gonzales (2021) conducted a study where teacher candidates needed to engage in a 
writing course that focused on translanguaging. Even though “only 10 TCs were preparing for 
dual-language teaching roles” (Machado & Gonzales, 2021, p. 11), all the TCs were supposed to 
teach multilingual learners. The course was redesigned to meet the needs of the study. Therefore, 
the TCs were encouraged to use any language they chose. The researchers collected the data and 
conducted several interviews with the students participating to understand how they were feeling 
and how they were using the translanguaging strategies to complete their writing assignments. 

Machado and Gonzales (2021) argued about the different findings after analyzing the 
data. They focused their attention on two students. The first one was an Indian immigrant and the 


second was white student who was preparing for dual-language teaching. The first student made 
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connections with translanguaging as she “found translanguaging invitations to be a means for 
communicating cultural authenticity.” (Machado & Gonzales, 2021, p. 17). This student used 
Urdu when she felt that they would represent what she was feeling going beyond the simple 
literal meaning of the words. Words do not mean the same in English sometimes. When we let 
students use their L1 to transmit their feelings makes this emotional connection that the students 
need. On the other hand, the second student experienced using Spanish to transmit her heart 
surgery before leaving to Peru (Machado & Gonzales, 2021). Even though it was not her 
language, she had the need to write it down in Spanish because it connected her to the actual 
feelings she had at that moment. Language is not restrictive or private. It is there for anyone that 
feels comfortable to use. She was a bilingual English student wanting to use Spanish. This is key 
to understanding how translanguaging could support the students' learning and ability to share 
their feelings. 

Likewise, Salmeron and Kamphaus (2021) studied how to foster critical translingual 
writing to an audience that values and understands the importance of translanguaging. The 
authors pointed out “authentic bi/multilingual audiences motivate students to use their full 
linguistic repertoire.” (Salmeron & Kamphaus, 2021, p. 88). The authors explained how they use 
translanguaging strategies to convey meaning and to show how teachers can modify their lessons 
to support multilingual learners. As a result of this study, they shared several strategies and 
resources to their translanguaging community. The teacher included strategies like stretching the 
sounds in Spanish to try to write them how they would be pronounced in Spanish, this is 
important because it creates a welcoming environment for the students. Additionally, the teacher 
encouraged students to use their L1 to write their assignments and then write them down in 


English. This helps students feel comfortable and safe to share their thoughts. It is relevant to 
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integrate these strategies to support our language learners and make them feel welcome and 


valued. 


Conclusion 

Despite the research and the impact of translanguaging for several students to access the 
language, there are challenges that our system needs to address to implement translanguaging 
effectively. There is some inconsistency in the results from the different researchers. Data shows 
how translanguaging strategies or using L1 references could create this sense of guilt when they 
have the option to choose the language to access the content (Adamson & Coulson, 2015). I have 
to disagree with the researchers on this point. When we refer to the data, we do not directly ask 
the students about this specific aspect. When teachers are expecting you to be proficient in their 
L2 writing skills, the students usually see L1 as a possible interference to show mastery. Most of 
the studies were just small interactions with students and the translanguaging strategies seem not 
to be used consistently in the other classes they take. Adamson and Coulson (2015) showed the 
disconnection between the course they offered and the rest of the classes. The students do not 
take more bilingual classes in future semesters. One of the key components of successful 
teaching to English learners is consistency. Therefore, translanguaging strategies are a vehicle to 
ensure our multilingual learners receive high-quality writing support to propel them to the next 
level of achievement as well as acknowledging their cultural background. 

Considering our quickly changing society and the mix of cultures represented in our 
country and school system, the need to find new and more culturally responsive ways to serve 
our multilingual learners becomes a priority. Incorporating strategies that support social justice to 


return the value to our students’ culture, and legitimize their identity through activities that 
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increase the understanding of our differences is part of what we need to focus on to achieve. 
Studies advocates for us to integrate translanguaging to scaffold our students” process to convey 
meaning or express their feelings or ideas (Caldas, 2019; Daniel et al., 2019; Pontier & Deroo, 
2022; Tabatadze, 2021) . Even though there is research that supports translanguaging, our 
system is still hesitant to access those strategies and implement them consistently. 

After discussing these arguments, education urges us to make a significant change to 
understand the depth of what translanguaging means and how to switch from code-switching to 
translanguaging (Garcia & Kleyn, 2016; Goodman & Tantasbek, 2021; . Culturally, we are 
exposed to several impulses that make us think that there is a prescribed English that needs to be 
taught. When we talk about translanguaging it is not only respecting and incorporating other 
languages other than English, we are talking about the different dialects and vernaculars (Seltzer, 
2022; Von Esch, 2020) that shape the culture of the United States. The path to go is long because 
this issue goes beyond dismantling the monolingual structure that has invalidated other 
perspectives and hurts the heart of our society. It is a system that segregates us based on our 
cultural background. 

As we analyze the research, the researchers included others students that speak Spanish 
and another group of students that speak Vietnamese. The researchers did not offer more insights 
about the impact of how these strategies helped the other students, but they were able to use their 
LI to engage in the class and reinforce the importance of their own language and identity. 

Translanguaging is important to be implemented in second language classrooms to foster 
inclusion and validate the culture and background of our students. In my experience, I have seen 
how multilingual students are frustrated because they do not know how to transfer certain 


content or ideas from one language to another language. For instance, students feel insecure or 
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Judge to navigate their first language or the language they are more comfortable with to find 
answers to the most difficult or relevant questions. Students might feel this sense of guilt when 
they have the option to choose the language to access the content (Adamson & Coulson, 2015). 
As we create more opportunities to learn how to utilize translanguaging strategies in class, we 
will bring back the confidence in our students and increase cultural awareness in our teachers. 
Moreover, creating opportunities for teachers to engage in learning opportunities where they 
learn new strategies to teach. Liao (2018) pointed out that “conducting workshops on 
translingual creative writing pedagogy for university teachers can be a way to deconstruct the 
reproduction of monolingual ideology in literacy classrooms.” (p 12). The implementation of 


these workshops will improve the capacity of teachers to serve our multilingual students better. 


Chapter 3 - Project Design 


This chapter explains the rationale for creating this project to support classroom teachers 
in the implementation of translanguaging strategies with multilingual learners, focusing on 
writing tasks. One of the main goals of this project is to offer a guide on how teachers can 
incorporate translanguaging strategies in their daily lessons as most teachers have at least several 
multilingual learners in their schools. The workshop will build capacity in teachers to help them 
understand the different perspectives that our multilinguals have and also so that they can help 
these students come to a greater understanding of their own language structures. Multilingual 
students have a clear understanding that they do not have two languages working separately in 
their brains, but a complex structure of two different grammatical structures that interact with 
each other (Garcia & Kleyn, 2016). 

Translanguaging has been defined as a heteroglossic view of language (Goodman & 
Tastanbek, 2021), where the students find where the languages connect and exchange 
information in order to make sense of the content or output. As we are part of a very diverse 
community, the need to utilize all the knowledge and reservoirs our students possess is 
imperative so that teachers can promote a faster and less dramatic learning process. This 
approach will also promote bilingualism or multilingualism as the students learn how to 
meaningfully merge their languages. An important aspect of the workshop is to increase 
teachers” awareness of those cultural differences and encourage them to support their students” 


learning process more effectively. Historically, we have seen how the usage of L1 has been 
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discouraged in our classrooms because it was seen as a barrier to learning the L2. However, 
implementing translanguaging strategies in class will create a safer learning environment for all 
students. 

The workshop will support teachers in learning how to plan translanguaging strategies 
that will engage multilingual students as well as monolingual students. Translanguaging does not 
only cover other languages, it could potentially support the internalization of the standard 
English structures from other vernacular forms of English: for example, African-American 
Vernacular English (AAVE) (Esch, et all, 2020), can be part of the translanguaging strategy that 
bridges the knowledge from one language to another, or one dialect to another. Therefore, 
translanguaging will foster an environment that supports several groups of learners in the same 
classroom. 

Even though translanguaging is a recent and innovative strategy, it is important to start 
implementing translanguaging in classes that have a large group of multilingual learners. The 
validation of the students” multilingualism is important to ensure that they are actively engaged 
in class. This also supports the development of their writing skills as it promotes metacognitive 
strategies to create the different language connections. 

One of the targets of this workshop is to validate the use of translanguaging in class as 
emergent language learners are acquiring another language in writing activities. The workshop 
will have four sections where the audience will learn how to implement translanguaging in their 
lessons. As writing is one of the most challenging skills, it is likely that students will struggle 
more as they try to learn this skill. This becomes more challenging when the writing skills are 


being taught in isolation or disconnected from their L1. 
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The workshop’s first section will discuss the goals or outcomes of the activity. This 
session serves as a guide for the teachers to have a better understanding of the topics that we will 
discuss. There will be time provided to discuss the goals and discuss what the teachers think 
translanguaging is. Secondly, the workshop will analyze the history and importance of 
translanguaging. The workshop also explores the difference between translanguaging, 
code-switching and code-meshing. As it is a recent approach, the workshop provides some time 
for the audience to play with the definition of the terms beforehand. This activity will involve 
small group participation and a jigsaw for the audience to sort and discuss as a whole group. As 
the workshop will have teachers that speak different languages, there will be quotes in different 
languages that will model how to incorporate translanguaging strategies in the class. 

Subsequently, the audience will engage in a session where different techniques will be 
presented to exemplify how teachers can incorporate translanguaging in writing tasks. And 


finally, teachers will engage in creating translanguaging scaffolds for their writing lessons. 


Chapter 4 - The Project 


The final product of this project is one workshop for teachers in a public Middle School 
in Denver, Colorado. The school is predominantly language learners. Language learners 
represent almost 52% of the population. Also, the school is located in one of the most 
marginalized areas of Denver. The workshop will start with a discussion about three different 
statements we commonly hear when working with multilingual learners. Participants will engage 
in a discussion to determine whether or not those statements are true or not that they will read 
from our first slide (Figure 4.1). The audience will work for 5 minutes discussing, then all the 
answers will be collected in a chart paper. As there will be teachers that speak other languages 
these statements will be in different languages(See figure 4.2, and 4.3). The idea is that the 


teachers will experience translanguaging strategies themselves. 
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. Using their L1 will interfere with the 
student’s L2 acquisition. 
. Students need to use English ONLY in 


class to be successful. 

. Every language learner needs support 
to get the basic writing skills, like 
summarizing, writing essays, etc. 


Figure 4.1: Commonly heard statements about multilingual learners. 


1. Usar su L1 interferirá con la adquisición de 
L2 del estudiante. 

2. Los estudiantes necesitan usar inglés 
SOLAMENTE en clase para tener éxito. 


3. Todos los estudiantes de idiomas necesitan 
apoyo para adquirir las habilidades básicas 
de escritura, como resumir, escribir 
ensayos, etc. 


Figure 4.2: Commonly heard statements about multilingual learners in Spanish. 
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Ang paggamit ng kanilang L1 ay 
makakasagabal sa pagkuha ng L2 ng mag-aaral. 
Ang mga mag-aaral ay kailangang gumamit ng 
Ingles LAMANG sa klase upang maging 


matagumpay. 

Ang bawat nag-aaral ng wika ay 
nangangailangan ng suporta upang makuha ang 
mga pangunahing kasanayan sa pagsulat, tulad 
ng pagbubuod, pagsulat ng mga sanaysay, atbp. 


Figure 4.3: Commonly heard statements about multilingual learners in Filipino. 


Once the participants finish with the discussion, the workshop will have a first section where we 
will discuss the goals or outcomes of it from the slides (Figure 4.4). We will have teachers 
reading at the two outcomes for the workshop as well as expectations to ensure it is a safe space 


to participate. 
Outcomes: 


- understand what is translanguaging and the difference 
between translanguaging and code-switching. 


- learn strategies to implement translanguaging their 
daily writing lessons. 


Figure 4.4: Professional development outcomes. 


In our second part of the workshop, we will analyze the history and importance of 
translanguaging. One of the main goals of this workshop is to help teachers understand the 


difference between translanguaging, code-switching, and code-meshing. We will begin this 
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section of the workshop with a jigsaw activity to help teachers play with the definitions and 
familiarize themselves with the concepts. The idea is to help the teachers get some background 
knowledge and see that these three strategies sound similar but they are not the same. A 
presenter, it is important to acknowledge that there might be some teachers that have not heard or 
have enough information to utilize any of these strategies. Therefore, it is important to clarify 
these concepts. Each table will get an envelope with all the words and definitions (See figure 
4.5). Their job is to sort all the definitions and words correctly. The audience will have 5 minutes 


to sort all the words and choose a presenter that will discuss the findings. 


The act performed by 
bilinguals of accessing 
different linguistic features 
or various modes of what 
Translanguaging are described as 
autonomous languages, in 
order to maximize 
communicative potential. 


the practice of alternating 
Code-Switching between two or more 
languages or varieties of 


language in conversation 


an instructional framework 
that incorporates multiple 
languages into 
classrooms, interrogates 

Code-Meshing notions of which 
languages are “correct” or 
“appropriate” within those 
spaces, and broadens 
how to approach writing 
instruction for linguistically 
diverse students. 


Figure 4.5: Jigsaw activity. 


Once we finish discussing, the workshop leader presents the history and background of 


translanguaging. In this section of the presentation, the presenter shows a slide that will compile 
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the most important facts about translanguaging (See figure 4.5). In this section, the participants 
will discuss what translanguaging is and the most important exponents of it. It is relevant to 
mention that this will have the most detailed part of the presentation. Audience will listen about 
what has been discovered and why this has been an area that needs more research and analysis to 


fully understand how this strategy could impact the learning process of our multilingual learners. 


It was first mentioned is studies 
in the 1980's in North Wales. 
Translanguaging highlights 
how multilingual people engage 


o in fluid languaging practices, 
E ran slan gu a Cl n o destabilizing perceived linguistic 
boundaries (Collins et al., 
History 2019). 


Translanguaging is a new 


concept that still needs to be 
studied deeper. 


Figure 4.6: Translanguaging history/background. 


Teachers will have a chance to take notes in a note catcher that will be provided. This will 
help them collect important information about the presentation so they can use it to refresh their 
ideas (see figure 4.7). Here the teachers will also be able to write down questions or possible 
doubts they have about the workshop of the topic. One of the most important aspects of a 


professional development is to provide the teachers with tools and resources they could take. 
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Name: 
Date 


Translanguaging in Writing 


Outcomes 
- Understand what is translanguaging and the difference between translanguaging and 
code-switching 
- Learn strategies to implement translanguaging their daily writing lessons 


What can | conclude about these statements: 
1. Using their L1 will interfere with the student's L2 acquisition 
2 Students need to use English ONLY in class to be successful 


3. Every language learner needs support to get the basic writing skills, like 
summarizing, writing essays, etc. 
Conclusions 


In the chart below, write the definition of the following words 


Important notes: in the box below, write down any important idea or strategy you believe will be 
useful for you 


Figure 4.7: Note catcher. 

The workshop will also include slides that will present the difference between 
translanguaging, code-switching, and code-meshing. This part of the workshop is connected to 
the jigsaw activity where teachers were supposed to sort the words and their definitions. Here, 
we will discuss the most important misconception and assumptions when using these strategies 
or even the terms. The workshop leader will present one slide for code-switching and one for 
code-meshing (see figures 4.7, and 4.8). Each slide will have the definition and examples of how 


to use them in class. The purpose of this activity is to create awareness in teachers so they can 
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understand how to use these terms appropriately. Moreover, we will have time to discuss each of 


the slides to increase teacher understanding of all of these concepts. It is important to mention 


that all of these could be used as translanguaging strategies. 


What is Code-Switching 


1. It is the moving back and forth 
between two languages, or between 
two dialects of the same language. 


2. Occurs more frequently in 
conversation than in writing. 


3. We usually use this in class when we 
have students turn and talk to discuss 
something. 


Figure 4.8: Code-Switching. 


What is Code-Meshing 


1. It is an instructional framework that 
incorporates multiple languages into 
classrooms, interrogates notions of 
which languages are “correct” or 
“appropriate” within those spaces, and 
broadens how to approach writing 
instruction for linguistically diverse 
students. 


2. We usually use this in class when we let 
students combine 2 or more languages in 
a sentence so they can convey meaning. 


Figure 4.8: Code-Switching. 


is code meshing? 
You use your keme language with Emist 
~ example Mamá gove her una mantillo, 
a 


a lace Shawl. 
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In our next section of the project, we will discuss the impact of translanguaging in other 
places. We will analyze the results of three different studies where students were allowed to use 
the translanguaging strategies in class. We will discuss the data and the results of these studies as 
a whole group (See figures 4.9, 4.10, and 4.11). One of the most important aspects from this 
section of the study is to present how teachers and researchers have implemented the use of 
translanguaging strategies in different settings and countries. As we have a large number of 


multilingual learners, it is important to acknowledge their presence in the school. 


Prilutskaya & Knoph (2020) 


The study was conducted in Norway, in an high school. 

It analyze the data from three different groups. 

The first group was asked to write their drafts and essays in English only. 

The second group was asked to write their drafts in their L1 but the essay in English only. 


The third group was asked to use any language to write their draft and use English in their final 
essay. 


The students had to complete a survey to share their experiences. Most of the students found 
useful to use their L1 to convey meaning. On the other hand, several students reported that they 
felt guilty of using their L1 instead of their target language. 


Figure 4.9: Study analysis #1. 


Adamson and Coulson (2015) 


This study was conducted in Japan, in a first-year class in an university. 


- This study collected data for three years. 


- The instructor was lecturing the class in Japanese and English and the materials 
were provided in both languages too. 


- One of the most relevant findings from this study is that students felt that they 
were able to access the content more easily when using translanguaging 
strategies. 


Figure 4.10: Study analysis #2. 
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Stewart and Hansen (2016) 


This study was conducted in the United States, in an university class. 


This study involved transnational students that were studying education. 


The instructor administer a survey to know the students” likes and background 
information. 


The students were exposed to several pieces of text in English and Spanish 


One of the most relevant findings from this study is that students were exposed 
to translanguaging strategies. This helped them express their identity and 
culture as well as boost their confidence. 


Figure 4.11: Study analysis #3. 


After we finish our analysis of the research, we will start discussing various translanguaging 


strategies they can use to implement in their writing classes. The first strategy we will discuss is 


using Spanish or another language to teach the lesson but with all the presentations in English. 


This strategy is useful for students in a newcomer center or students with a very limited level of 


English language proficiency that would benefit from L1 support (see figure 4.12). 


Translanguaging strategies: First Strategy 


The first strategy consists on providing a presentation in English. This means that 
the slides and materials will be completely in English. 


The explanation of these slides will be given in the students’ L1, if there is a teacher 
that speak the language of all students. 


The focus here is that the students will be able to understand the content because it 
has been presented in their L1, for example: Spanish. 


Some difficulties: 


E 


9 


The lack of a teacher that speak their L1. 
The teacher does not understand that purpose of this strategy. 


Figure 4.12: Translanguaging strategy # 1. 
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The second strategy that the presenter will be presenting to the audience is to let the 
students read the material in their home language or the language they are more comfortable 
with. This strategy would benefit students that are already in the developing stage of their 
learning process. This will help the students convey meaning and understand concepts that are 
relevant for them to know. Here the teacher is still presenting all the content in English. 
Therefore, the students will have opportunities to make the connections to understand the 


concepts and the content. We will be showing slides to present this strategy (Figure 4.13) 


Translanguaging strategies: Second Strategy 


The first strategy consists on providing materials in the students 
home language or the language they feel more comfortable. 


The lesson will be delivered in English and the slides or 
presentations will be provided in English as well. 


The focus here is that the students will be able to access the 
content and/or vocabulary. 


Figure 4.13: Translanguaging strategy # 2. 

The third strategy we will discuss is to have different writing options when they are 
answering a question or writing an essay. This strategy requires more preparation from the 
teachers but this will support the students” ability to show and get support from others to write in 
English. We will discuss the three options on the slides (Figure 4.14). The first option is to 
brainstorm in any language and write in the target language. Here the students will be able to 
write their brainstorm in the language they want. This will help them gain confidence and 


understanding of the content that they will be exploring. 
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The second option will be to jointly construct a piece of writing in the target language, 
with discussion and negotiation in any language. This strategy will be useful for students that 
have a higher level of language proficiency as they have to be able to communicate with their 
peers. 

The third strategy or option we will discuss will be to read a partner’s writing in the target 
language and discuss revisions and edits in any language. The students have to be able to engage 
in a conversation with their peers in another language. 

The audience will be able to discuss which of the three options would be more 


challenging or easier to implement in their classrooms. 


Translanguaging strategies: Third Strategy 


There are several strategies you could use to support multilingual 
learners writing skills: 


e Brainstorm in any language and write in the target language 


e Jointly construct a piece of writing in the target language, with 
discussion and negotiation in any language 


e Read a partner’s writing in the target language and discuss revisions 
and edits in any language 


Figure 4.14: Translanguaging strategy # 3. 


The fourth strategy that we will be discussing is using dictionaries or online translators as 
resources for students to access the content. This strategy is useful for emergent bilinguals as 
they need to utilize different resources to acquire the new language. We will be presenting slides 


(figure 4.15) to exemplify how to support language learners in this process. Most of the 


resources are online resources. Post pandemic education has learned to rely more and more on 


technology. Therefore, we need to work on providing these supports to our students. 


Translanguaging strategies: Fourth Strategy 


Students will have access to translation options 


e Dictionaries 
e Online dictionaries and translators. 


e For example: Google translate, Reverso.com, lamTranslator.net, 
among others 


e This is useful for emergent students or newcomers 


Figure 4.15: Translanguaging strategy # 4. 


In our last section of the workshop, we will discuss the different strategies we have 
learned and how these could be implemented in their lesson plans (Figure 4.16). Teachers will 
have the opportunity to work independently creating their own lesson plans utilizing the 
resources that we have discussed. The workshop presenter will provide the teacher with 20 


minutes to modify one of the lesson plans incorporating the translanguaging strategies. 
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Translanguaging implementation 


e After learning about translanguaging, you will work on adding 
translanguaging scaffolds to your lessons. 


e Choose a lesson that you will be delivering soon or think of a lesson 
you will plan soon. 


e Then, add some of the strategies we learned to support our 
multilingual learners. 


e We will have 20 minutes to work on this 


Figure 4.15: Translanguaging implementations. 


To conclude, we will discuss how translanguaging could help teachers create lessons that 
support the language acquisition process for our students easier (figure 4.16). The workshop will 
have a last part where teachers can ask questions or ask for clarification or extend their 


understanding of translanguaging (figure 4.17). 


Jonclusion 


How could translanguaging support the language acquisition of 
our multilingual learners? 


Figure 4.16: Conclusion. 


Figure 4.17: Questions and answers. 
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Chapter 5 - Conclusion 


Teaching multilingual learners is and will be challenging as long as we are not making a 
major change in our school systems. This project has helped me have a different perspective of 
education and how to support our multilingual students learn a second language. Moreover, it has 
helped me navigate and explore new strategies to help our students improve their writing skills 
using their native or mother language to reach grade level. Increasing this awareness in our 
teachers will impact the way we teach and support our culturally and linguistically diverse 
students. 

Creating this workshop has taught me that there are several strategies and theories that 
need to be explored in the future. This idea also means that there is enough room to grow and 
influence other teachers to investigate other routes to teach our multilingual students. Through 
this workshop, I have been able to dive deeper into translanguaging and learn how to implement 
it in our regular writing lessons. 

This project is important because it is focused on the needs and abilities of our 
multilingual learners. There is room for improvement and expansion when it comes to supporting 
bilingualism and language acquisition in our school system. The workshop has also influenced 
the way I plan and design my lessons and support for my regular classes. There is an urgency to 
train and equip teachers on these teaching techniques as we are moving into a more globalized 


and diverse society. 
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The school systems in the United States are receiving more culturally and linguistically 
diverse students from different backgrounds and countries. This interaction enriches our school 
systems, but it also means that the challenges of how to serve our multilingual learners is 
becoming more evident and should be addressed properly. Translanguaging strategies are useful 
to close this learning gap and to provide a better idea on how to help teachers to be successful 
teaching these groups of students. 

One of the most important goals of this workshop is to give teachers ideas on how to 
modify or adjust their lessons to support our students. As mentioned before in the project, there 
are several misconceptions and biases when teaching multilingual learners. These 
misconceptions and biases most of the time are part of these lack of understanding on how to 
help multilingual learners utilize their L1 to access the content or make sense of what they are 
learning. I hope that this workshop will serve a starting point for teachers to start working on 
these misconceptions and biases. Teachers are willing to learn and support their students but 
there is lack of training and information to address these issues. The workshop has also served as 
a platform to start discussion and awareness of the needs our multilingual students have. After 
delivering the workshop, the participants of the workshop have mentioned that it has helped 
them build lessons that can increase the participation of our multilingual learners. It does not 
mean that it only included students from other countries but it also supported students that speak 
a vernacular English. 

Translanguaging in a recent theory that is still under research and investigation. It means 
that there is room for more research and more findings that will help us understand it better. 
Moreover, most of these new findings could potentially increase the understanding of several 


teachers on how to support our culturally and linguistically diverse students. This workshop has 
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also made me feel more confident and passionate about how to find new ways to use 
translanguaging in our classrooms. As there are several questions that need to be answered 
around translanguaging, the need for me to delve deeper and utilize the findings of other 
researchers to analyze how this could be used and implemented in our classrooms has increased. 
Therefore, reflecting on my own practice and how to find these opportunities to expand my own 


understanding of translanguaging are my next steps in my future endeavors. 


Appendix A: Slides 


Translanguaging in Writing 


By 


Slide # 1 


Rafael Ramirez 


. Using their L1 will interfere with the 


student's L2 acquisition. 


. Students need to use English ONLY in 


class to be successful. 


. Every language learner needs support 
— to get the basic writing skills, like 
summarizing, writing essays, etc. 


Slide # 2 


1. 


2. 


Slide # 3 


1. 


2. 


3. 


Slide # 4 


Usar su L1 interferirá con la adquisición de 
L2 del estudiante. 


Los estudiantes necesitan usar inglés 
SOLAMENTE en clase para tener éxito. 


Todos los estudiantes de idiomas necesitan 
apoyo para adquirir las habilidades básicas 
de escritura, como resumir, escribir 
ensayos, etc. 


Ang paggamit ng kanilang L1 ay 
makakasagabal sa pagkuha ng L2 ng mag-aaral. 
Ang mga mag-aaral ay kailangang gumamit ng 
Ingles LAMANG sa klase upang maging 


matagumpay. 

Ang bawat nag-aaral ng wika ay 
nangangailangan ng suporta upang makuha ang 
mga pangunahing kasanayan sa pagsulat, tulad 
ng pagbubuod, pagsulat ng mga sanaysay, atbp. 
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Slide # 5 


Slide # 6 


History 


It was first mentioned is studies 
in the 1980's in North Wales. 
Translanguaging highlights 
how multilingual people engage 
in fluid languaging practices, 


destabilizing perceived linguistic 


boundaries (Collins et al., 
2019). 

Translanguaging is a new 
concept that still needs to be 


studied deeper. 
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What is Code-Switching 


1 


It is the moving back and forth 
between two languages, or between 
two dialects of the same language. 


Occurs more frequently in 
conversation than in writing. 


We usually use this in class when we 
have students turn and talk to discuss 
something. 


Slide # 7 


What is Code-Meshing 


il 


It is an instructional framework that 
incorporates multiple languages into 
classrooms, interrogates notions of which 
languages are “correct” or “appropriate” 
within those spaces, and broadens how to 
approach writing instruction for 
linguistically diverse students. 


We usually use this in class when we let 
students combine 2 or more languages in 
a sentence so they can convey meaning. 


Slide # 8 


ls Cale meshing? 
use your bore language With Enis 


` example. Mamá que teresa 
a lace Shawl. no 


e n 


ae es am 
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Previous Research 


Slide # 9 


Prilutskaya & Knoph (2020) 


The study was conducted in Norway, in an high school. 

It analyze the data from three different groups. 

The first group was asked to write their drafts and essays in English only. 

The second group was asked to write their drafts in their L1 but the essay in English only. 


The third group was asked to use any language to write their draft and use English in their final 
essay. 


The students had to complete a survey to share their experiences. Most of the students found 


useful to use their L1 to convey meaning. On the other hand, several students reported that they 
felt guilty of using their L1 instead of their target language. 


Slide # 10 
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Adamson and Coulson (2015) 


This study was conducted in Japan, in a first-year class in an university. 


This study collected data for three years. 


The instructor was lecturing the class in Japanese and English and the materials 
were provided in both languages too. 


One of the most relevant findings from this study is that students felt that they 
were able to access the content more easily when using translanguaging 
strategies. 


Slide # 11 


Stewart and Hansen (2016) 


This study was conducted in the United States, in an university class. 


This study involved transnational students that were studying education. 


The instructor administer a survey to know the students” likes and background 
information. 


The students were exposed to several pieces of text in English and Spanish 


One of the most relevant findings from this study is that students were exposed 
to translanguaging strategies. This helped them express their identity and 
culture as well as boost their confidence. 


Slide # 12 
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Translanguaging Strategies 


Slide # 13 


Translanguaging strategies: First Strategy 


The first strategy consists on providing a presentation in English. This means that 
the slides and materials will be completely in English. 


The explanation of these slides will be given in the students” L1, if there is a teacher 
that speak the language of all students. 


The focus here is that the students will be able to understand the content because it 
has been presented in their L1, for example: Spanish. 


Some difficulties: 


1. The lack of a teacher that speak their L1. 
2. The teacher does not understand that purpose of this strategy. 


Slide # 14 
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Translanguaging strategies: Second Strategy 


The first strategy consists on providing materials in the students 
home language or the language they feel more comfortable. 


The lesson will be delivered in English and the slides or 
presentations will be provided in English as well. 


The focus here is that the students will be able to access the 
content and/or vocabulary. 


Slide # 15 


Translanguaging strategies: Third Strategy 


There are several strategies you could use to support multilingual 
learners writing skills: 


e Brainstorm in any language and write in the target language 


e Jointly construct a piece of writing in the target language, with 
discussion and negotiation in any language 


e Read a partner's writing in the target language and discuss revisions 
and edits in any language 


Slide # 16 
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Translanguaging strategies: Fourth Strategy 


Students will have access to translation options 


Dictionaries 
Online dictionaries and translators. 


For example: Google translate, Reverso.com, lam Translator.net, 
among others 


This is useful for emergent students or newcomers 


Slide # 17 


Translanguaging implementation 


After learning about translanguaging, you will work on adding 
translanguaging scaffolds to your lessons. 


Choose a lesson that you will be delivering soon or think of a lesson 
you will plan soon. 


Then, add some of the strategies we learned to support our 
multilingual learners. 


We will have 20 minutes to work on this 


Slide # 18 
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Conclusion 


How could translanguaging support the language acquisition of 
our multilingual learners? 


Slide # 19 


Slide # 20 
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Translanguaging 


Code-Switching 


Code-Meshing 


Appendix B: Jigsaw Activity 


The act performed by 
bilinguals of accessing 
different linguistic features 
or various modes of what 
are described as 
autonomous languages, in 
order to maximize 
communicative potential. 


the practice of alternating 
between two or more 

languages or varieties of 
language in conversation 


an instructional framework 
that incorporates multiple 
languages into 
classrooms, interrogates 
notions of which 
languages are “correct” or 
“appropriate” within those 
spaces, and broadens 
how to approach writing 
instruction for linguistically 
diverse students. 


Appendix C: Note Catcher 


Name: 
Date: 


Translanguaging in Writing 


Outcomes: 
- Understand what is translanguaging and the difference between translanguaging and 
code-switching. 
- Learn strategies to implement translanguaging their daily writing lessons. 


What can | conclude about these statements: 
1. Using their L1 will interfere with the student's L2 acquisition. 
2. Students need to use English ONLY in class to be successful. 


3. Every language learner needs support to get the basic writing skills, like 
summarizing, writing essays, etc. 
Conclusions: 


In the chart below. write the definition of the following words: 


Important notes: in the box below, write down any important idea or strategy you believe will be 
useful for you. 
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